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Introduction

The issue of inclusive education has emerged as a
core issue in modern education policy due to the
fact that schooling has become increasingly
recreative of the various forms of social exclusion
even after increasing access to formal education.
Exclusion in education is not only a matter of being
denied access to schools, but also refers to

discrimination, low participation, inaccessible
pedagogy, low expectations, language issues,
disability stigma, low peer acceptance, and school
support. Recent scholarship has highlighted the
fact that inclusion should be viewed more as an
inclusive educational and social commitment than
a placement strategy. The principle of "all means
all'" means that education systems must cater to the
needs of learners who are excluded or
disadvantaged due to disability, poverty, gender,
race, language, migration, social class, geographical
location, or other intersecting factors (Antoninis et
al., 2020). This discussion is supported by the
scholarly basis that is in the attached reference list.

Inclusive education is thus connected to equity,
dignity, participation, and social justice. It requires
a shift in school systems to deal with diversity as a
natural aspect of learning and not through
exclusion. The experience of other countries
indicates that inclusion and equity cannot be done
with isolated interventions; they need systemic

reform, which involves policy, leadership,
pedagogy, teacher preparation, curriculum,
assessment, and community  patticipation

(Ainscow, 2020). Such a viewpoint changes the
focus of the constrained ability of individual
learners to the obstacles that educational
institutions and societal systems provide. Learner
is not excluded merely on the grounds of his or her
personal characteristics; exclusion is created when
the schools do not respond to the diversity

amongst learners.

Inclusion and exclusion are interrelated concepts

learning institution. Students can be included in
schools, but excluded from interacting or
participating with their peers, the classroom,
governance, or learning. Therefore, inclusion is not
a permanent status but an ongoing practice that has
to do with relationships between teachers, learners,
families, school leaders, and the community. The

reproduce exclusion on the basis of the
organization of responsibility, support, and
participation in the school environment (Hansen et
al., 2020). This renders community-based inclusive
education particularly significant since social
exclusion is created not only within the classroom
setting, but also within the family, poverty, stigma,
social hierarchy, cultural marginalization, and poor
local support structures.

Responsive teaching is an important facet of
inclusive education. In classtooms with diverse
learners, differentiation and individualisation
strategies are required to enable learners to engage
with the curriculum in ways that are suitable for
their abilities, needs, language, and social contexts.
Differentiation and individualisation promote
inclusive education by making teaching more
responsive, flexible, and individualised (Lindner &
Schwab, 2025). However, teaching alone cannot
guarantee inclusion when not underpinned by
positive attitudes from teachers and their
classroom management skills. The attitudes of
teachers and the classroom climates they create
play a crucial role in the social acceptance of
learners in inclusive classrooms (Garrote et al.,

2020).

The preparation of teachers is still one of the key
factors of successful inclusion. Teacher efficacy
also has an impact on their attitudes to inclusive
education and their readiness to change classroom
practices to meet the needs of diverse learners
(Savolainen et al., 2022). There is also wider
evidence that teachers' attitudes towards inclusive
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knowledge, institutional culture, experience, and
support (Dignath et al., 2022). This implies that
policy declarations alone cannot be used to carry
out inclusive education. It must be supported by
professional learning, planning, support systems,
and institutional initiatives.

Inclusion of people with disabilities is a prominent
theme in the broader scope of inclusive education,
but inclusive education is not only about disability.
Cross-context knowledge, rights commitment, and
practical institutional change are ways to achieve
inclusive and equitable quality education for people
with disabilities (Taneja-Johansson & Singal, 2025).
On the other hand, the boundaries of inclusive
education are not clear-cut. The tresearch in this
field contains both empirical, methodological,
conceptual, and evaluative aspects, and there is a
need to address not only the inclusion but also its
meaning and confirmation by a specific person as
well as its boundaries (Norwich, 2022).

Learner experience should also be a consideration
in inclusion. We know from studies of student
experiences that inclusion is not meaningful for
learners unless they feel socially, academically, and
emotionally supported and able to participate in
school life (Subban et al., 2022). Global insights
also suggest that inclusion needs to be based on
shared principles across different educational
systems, but be responsive to local histories,
cultures, and institutional practices (Honkasilta &
Koutsoklenis, 2024). This means a community
approach is needed because schools are connected
to families, local government, community-based
organisations, and networks. Social participation
should be understood within a multi-level
framework classrooms,  schools,
communities, and policies) (Kolleck, 2025). In this

vein, the current article explores how inclusion,

(learners,

including social participation in communities, can
be a practical and normative approach to
overcoming social exclusion.

Objectives of the study

This research aims to discuss the ways in which
inclusive education can deal with social exclusion
using a community-based strategy. It secks to
examine how schools, teachers, families, local
institutions, and the involvement of communities
can help to facilitate equitable access, meaningful
participation, and dignity of marginalized learners.
The paper also aims at pinpointing some of the

fundamental obstacles to inclusion and propose
steps to enhance inclusive learning.

Methodology
1. Research Design

The research design that is taken in this article is a
doctrinal and thematic one in order to study how
inclusive education can be able to close the social
exclusion gap using a community-based approach.
The doctrinal approach is suitable since the article
evaluates the principles of law, international law,
statutory obligations, policy obligations, and
institutional obligations in the context of inclusive
education and marginalized learners.

The research is also thematic in that it has
categorized the available legal, policy, and scholarly
materials into key themes that include the right to
education, non-discrimination, inclusion of the
disabled, community involvement, accessibility,
equality, and institutional responsibility.

2. Nature of the Study

The research is normative, analytical, and
qualitative in nature. It is not based on empirical
fieldwork or statistical information. Rather, it looks
at legal and policy documents to learn about the
conceptualization of inclusive education and how
it can be employed as a means of social exclusion

reduction.

The article not only discusses inclusive education
as a pedagogical practice but also as a right-based
and a social justice process. It examines the
adequacy of the current legal and policy
frameworks to enable socially excluded learners to
have access, participation, dignity, and belonging.

3. Sources of Data

The study is based on primary and secondary

sources.
3.1 Primary Sources

The main sources are international human rights
documents and policy documents on education,
equality, disability rights, and non-discrimination.
These are the Convention on the Rights of the
Child ( United Nations General Assembly and
Canada Human Rights Directorate, 1991), the
International Covenant on Economic, Social and
Cultural Rights ( Pinto, 2022), the UNESCO
Convention against Discrimination in Education
according to Singh (2008), the Convention on the
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Rights of Persons with Disabilities and Optional

These sources give the normative basis of
analyzing the concept of inclusive education based
on the principles of equality, dignity, accessibility,
reasonable accommodation, non-discrimination,
and full participation.

3.2 Secondary Sources

The secondary sources are academic articles,
institutional reports, and policy-based studies. The
principles of availability, accessibility, acceptability,
and adaptability in education are examined using
the interpretation of the right to education in the
Committee on Economic, Social, and Cultural
Rights, and this interpretation is known as the
General Comment (1999).

Inclusive education is placed in Sustainable
Development Goal 4, which is addressed by Eloff
(2024), and which puts quality and equitable
education in a global context. The case of inclusion
and education is considered a significant
institutional source on inclusion with respect to
poverty, disability, gender, ethnicity, and language,
migration, and other types of marginalization using
UNESCO Inclusion and Education: All Means All

(2020).

The Disability-Inclusive Education Practices in
Nepal (2021) of UNICEF is relied on to learn the
practical methods of inclusive education, both in
schools and communities. The article by Musuka et
al. (2020) is selected because it discusses the issues
of equity, access, and barriers that relate to
disability and children with disabilities. With the
help of Balakrishnan et al. (2019), the implications
of the Rights of Persons with Disabilities Act,
2016, in particular, in terms of disability rights,
dignity, mental health, access, and inclusion, are
analysed.

The Right of Children to Free and Compulsory
Education Act, 2009, and its implementation are
analysed with the help of Sarkar (2016). To analyze
the National Education Policy 2020 and its effects
on students, parents, teachers, and educational
institutions, Panditrao and Panditrao (2020) are
relied upon. The Equity and Inclusion in

The cited base is taken out of the bibliography file
uploaded.

4. Method of Data Collection

The research for this study was based on library

research. Relevant legal documents, policy
documents, institutional reports, academic texts,
and scholarly commentaries are reviewed to
formulate a doctrinal perspective of inclusive

education and social exclusion.

There are no interviews, questionnaires, surveys, or
field observations in the article. The choice of
materials is influenced by the fact that they are
relevant to the right to education, inclusive
disability
exclusion, and

schooling, rights, equality, social

community-based educational

participation.
5. Method of Analysis

The study uses doctrinal, interpretive, and thematic
analysis.

5.1 Doctrinal Analysis

The legal principles and statutory obligations,
treaty
institutional responsibilities are analyzed through

commitments, policy standards, and
doctrinal analysis. It assists in determining the legal
foundation of inclusive education and the roles of
the state, schools, and communities in alleviating

educational exclusion.
5.2 Interpretive Analysis

The meaning and scope of some of the most

important principles (non-discrimination,

accessibility, reasonable accommodation,
substantive equality, participation, dignity, and the
right to education) are interpreted by applying
interpretive analysis. This would enable the article
to go beyond the literal interpretation of the law
and explore the wider social justice implications of

the law.
5.3 Thematic Analysis

Thematic analysis is used to organize the materials
into key themes. The major themes include:

1. Right to education as a human right

Education: Finding Strength through Diversity 2. Non-discrimination  and  substantive
(Equity, O. E. C. D., 2023) by OECD is drawn on equality

ti li t lyse th I . .
as @ comparative potlcy: soutce fo analyse the 3. Disability inclusion and reasonable
diversity, inclusive governance, teacher .

i i accommodation

preparedness, and systemic educational reform.
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4. Social exclusion in education

5. Community participation in inclusive

education

6. State responsibility and institutional
accountability

7. Teacher preparedness and inclusive
pedagogy

8. Inclusive education as a means of social
transformation

6. Analytical Framework

The article implements a framework of inclusive
education based on the community. This
framework looks at the ways inclusive education
can be successful when schools, families, local
communities,  civil  society  organizations,
organizations of disabled persons, teachers, and
local authorities collaborate to eliminate bartiers to

education.

The framework is founded on the premise that it is
not the schools that solely produce social
exclusion. It is also influenced by poverty, stigma,
gender norms, caste and class hierarchy,
discrimination based on disability, language,
geographic isolation, digital exclusion, and poor
institutional support. The concept of community
participation is thus examined as a required process
to help in the identification of excluded learners,
difficult stigma, attendance support, accountability

enhancement, and belonging.
Results

1. Inclusive Education Emerges as a Rights-Based
Obligation

The doctrinal examination demonstrates that
inclusive education is not a welfare policy or
administration policy. It has its foundation on the
expanded human rights system of dignity, equality,
non-discrimination, and access to education.
Education is acknowledged in the Convention on
the Rights of the Child as the key to child
development and social life involvement (United

Nations General Assembly & Canada Human
Rights Directorate, 1991). It is further reinforced
by the International Covenant on Economic,
Social, and Cultural Rights, which recognizes
education as a social and economic right and states
that it must be gradually achieved (Pinto, 2022).
The right to education, as interpreted by the
General Comment No. 13, sheds more light on the
fact that education should be available, accessible,
acceptable, and adaptable (Comment, 1999).

The outcome is that the concept of inclusive
education must be seen as both a legal and
normative requirement and not as a voluntary
service. The education systems should thus
climinate obstacles that do not allow the
marginalized learners to access and engage in
education. The bibliography provided is used as a
reference point for these findings.

2. Social
Multidimensional

Exclusion in  Education Is

The review reveals that the social exclusion in
education functions with a variety of intersecting
barriers. These obstacles are: poverty, disability,
gender inequality, caste/class marginalization,
language exclusion, rural disadvantage, migration,
stigma, and institutional neglect. Inclusion, as
defined by UNESCO, focuses on the fact that
exclusion is not just about not attending school
physically; it also involves exclusion in schools,
such as discrimination, segregation, low
expectations, inaccessible infrastructures, and lack

of support (UNESCO, 2020).

This result demonstrates that educational exclusion
should be examined beyond the enrolment rates. A
child can be registered in school, but they are not
involved in the real learning, social life, security,
honort, and acknowledgement. Inclusive education
should therefore be able to deal with the visible and
invisible Table 1
manifestations  of  social

exclusion. presents the
multidimensional
exclusion, which have consequences for access,

participation, and belonging of learners.

Table 1: Multidimensional Forms of Social Exclusion in Education

Form of | Manifestation in .
. K Effect on Learners Inclusive Response
Exclusion Education
E ) Inability to afford | Irregular  attendance, | Financial — support, free
conomic _ . .
transport, uniforms, | dropout, and  poor | learning materials, transport
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exclusion books, digital devices, or | academic continuity assistance, and community
private support support systems
Inaccessible Limited dcivati Reasonable
L . imite articipation . )
Disability- infrastructure, lack of p ) P .| accommodation, accessible
. . dependence, isolation, .
based assistive  devices, and ) classrooms, assistive
. e and  poor  learning _ ,
exclusion absence of individualized technology, inclusive
outcomes
support pedagogy
Gender stereotypes, safety | Reduced  attendance, .
Safe school environment,
Gender-based | concerns, household | low confidence, .. .
. o , _ gender-sensitive  teaching,
exclusion responsibilities, and eatly | restricted  educational .
. . community awareness
marriage aspiration
Linguistic and | Teaching in an unfamiliar | Low participation, weak | Multilingual support,
cultural language, culturally | comprehension, and | culturally responsive
exclusion irrelevant curriculum identity marginalization | curriculum
Social stigma | Bullying, labelling, low | Emotional insecurity, | Anti-bullying policies, peer
and peer | peer acceptance, and | low self-esteem, and | support, and inclusive
exclusion discriminatory attitudes disengagement classroom culture
Rigid curticulum . ) . . .
L & ) > | Learners remain | Differentiated instruction,
Institutional standardized assessment, )
) formally enrolled but | flexible assessment, and
exclusion and weak teacher ) .
practically excluded teacher training
preparedness
. ) ) . Local learnin support
Geographic Rural isolation, poor | Interrupted — learning, | .. | & support
.. .. y digital inclusion,
and digital | connectivity, and a lack of | limited access to .
. community-based
exclusion school access resources

educational networks

3. Non-Discrimination Is Central to Inclusive
Education

The results indicate that a basic tenet of inclusive
education is non-discrimination. The UNESCO
Convention against Discrimination in Education
offers a significant doctrinal foundation to oppose
discrimination based on social origin, economic
status, language, sex, religion, or any other identity
features (Singh, 2008). Non-discrimination is
prevalent in the broader international human rights
framework, such as the Convention on the Rights
of the Child and the International Covenant on
Economic, Social, and Cultural Rights (United
Nations General Assembly & Canada Human
Rights Directorate, 1991; Pinto, 2022).

The consequence is that inclusive education needs
more than equal treatment. Disadvantaged learners
institutional
The
existence of formal equality is not enough when

may need special attention,

adaptations, and institutional change.

the learners encounter various historical, social,
economic, and physical obstacles. Substantive
equality is thus promoted through inclusive
education.

4. Disability Inclusion Requires Reasonable

Accommodation and Systemic Reform

The review of the doctrines indicates that one of
the best legal grounds of inclusive education is the
inclusion of disability. The Convention on the
Rights of Persons with Disabilities and the
Optional Protocol acknowledge the right of
persons with disabilities to education in an
undiscriminatory (and non-discriminatory) manner
and on equal opportunity terms (United Nations
General Assembly, 2007). General Comment No.
4 on Article 24 goes on to explain that inclusive
education necessitates cultural, policy, and practice
change in education systems (United Nations,
2016).
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The discussion reveals that physical access is not
the only way in which disability inclusion can be
achieved. It provides reasonable accommodation,
easily available trained

learning  resources,

educators, assistive technology, personalized
support, inclusive evaluation, and barrier-free
(2019)  also
demonstrate that the Rights of Persons with

Disabilities Act, 2016, has significant implications

schools. Balakrishnan et al.

on access, dignity, mental health, and participation

of persons with disabilities.

The outcome is that disability-inclusive education
should be viewed as a system-wide concern instead
of an individual one in adjustments by the learners.
The rights-based foundations of
education, such as equality, non-disctimination,

inclusive

accessibility, and accountability, are presented in
Table 2.

Table 2: Rights-Based Foundations of Inclusive Education

Result Theme Key Finding Analytical Interpretation Supporting Sources
Inclusive education is | Inclusion should not be Efrkﬁznu:fn thzn Chgl}zle'
Inclusive grounded in dignity, | treated as charity or welfare; & . ’
. . o . International Covenant
education as a | equality, non- | it is a rights-based duty of on Fconomic. Social and
legal obligation discrimination, and the | the state and educational .
. . S Cultural Rights; General
right to education. institutions.
Comment No. 13
Learners facing disability,
Non- Eaual access alone is | POVEty, gender inequality, | UNESCO Convention
discrimination incsl Fficient for | €aSte, language, or | against Discrimination in
and substantive ma;:l alized learners migration-related exclusion | Education; UNESCO,
equality & ' require targeted support and | 2020
structural accommodation.
ilsaik;ity r;;iiiﬁg Learners with disabilities | Convention on  the
Disabilit acccigrnmo dation should not be expected to | Rights of Persons with
inclusior? accessibili ’assistive adjust to rigid systems; | Disabilities; General
ot ty’n d  trained educational systems must | Comment  No. 4;
:;i F})l(;rs’ a ane adapt to their needs. Balakrishnan et al., 2019
Agf:iscilb ilicy ec;nnc(l)fiecs A school may be physically
Accessibili pezla o ,ical lin istic, open but still inaccessible if | General Comment No.
v Sigitagl e s> | learners cannot participate | 13; UNESCO, 2020
and social access. meaningfully.
. . Legal recognition must be
Rights require .
Institutional en%orceable K supp.orte.d by fgndlng, CRPD; General
accountability implementation monitoring, grievance | Comment  No. 4;
? mechanisms redressal, accessibility audits, | OECD, 2023
¢ ’ and teacher training.

5. Inclusive Education Requires a Shift from
Integration to Inclusion

The sources reviewed reveal that there is a definite
distinction between integration and inclusion.
Integration incorporates marginalized learners into
the prevailing school systems, whereas inclusion is
where the school system is also modified according
to the diversity of learners. Salamanca Statement
and Framework on Special Needs Education

underline that all children, with their physical,
intellectual, social, emotional, linguistic, or other
types of conditions, should be accommodated in
ordinary schools (United Nations Educational,
Scientific and Cultural Organization, 1994).

This observation is important since most of the
education systems boast of being inclusive, but
only integrate. The outcome is that the real
inclusion would entail malleability of curriculum,
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instruction preparation, available infrastructure,
tolerance among peers, family involvement, and
institutional responsibility.

6. Community Participation Is Essential for
Bridging Exclusion

The that
involvement is a required process that should make

discussion  concludes community
inclusive education work. Schools are not the only
institutions that produce social exclusion when it
comes to community norms, poverty, stigma,
gender roles, caste and class hierarchy, disability
prejudice, relations.

and poor family-school

Community-based involvement may aid in the

The example of disability-inclusive education
practices outlined by UNICEF in Nepal shows the
significance of community-based and practical
interventions towards the inclusion of learners
with disabilities and the reinforcement of inclusive
practices (UNICEF, 2021). The framework of
inclusion at UNESCO also advocates the notion
that the education system will have to address the
various realities of the communities and eliminate
obstacles to inclusion (UNESCO, 2020).

The outcome is that top-down policy alone cannot
be used to implement inclusive education. It
involves active involvement of parents, school
management committees, local authorities, civil

identification of excluded children, enhance ) T )
iy . society ~ organizations,  disabled  persons
enrolment and attendance, mitigate stigma, S b 41 E .
empower  families, and  establish  local organizations, teac 1CS, and ICAtnets. 8u e
. shows the community involvement in connecting
accountability. .. . . . . .
barrier identification to inclusive school practices.
& "3
o Social Exclusion of Marginalized Learners
e * J
4 2\
9 Identification of Barriers
(poverty, disability, stigma, language, gender, location)
A * A
a )
9 Community Participation
(families, teachers, local authorities, civil society, peers)
& * J
5 7 e B
Inclusive School Practices
(accessible infrastructure, differentiated teaching, support
o services, collaboration, safe and inclusive classroom environment)
( . . . \
Learner Participation and Support
(attendance, engagement, reasonable accommodation,
5 belon:glljg, dignity) )
. . )
6 Improved Educational Outcomes
(equity, retention, achievement, confidence, social inclusion)
S )
( )
O Bridging Social Exclusion
o =

Figure 1. Community-Based Inclusive Education Pathway for Bridging Social Exclusion
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7. Sustainable Development Goal 4

Strengthens the Global Commitment to

Inclusion

The results indicate that Sustainable Development
Goal 4 offers a policy framework of inclusive and
equitable quality education worldwide. SDG 4
focuses on access, quality, equity, and lifelong
learning. Eloff (2024) places SDG 4 in a broader
context of development and demonstrates that
related to human

education is  directly

development, equality, and social justice.

This brings about the fact that inclusive education
is not only a national issue of law but also a global
issue of development. States are supposed to
decrease the inequality in education and make sure
that their vulnerable and marginalized learners are

not left behind.

8. Indian Legal and Policy Frameworks
Support Education but Face
Implementation Gaps

Inclusive

The review of Indian legal and policy sources
shows that the normative foundation of inclusive
education in India is high. The Right of Children
to Free and Compulsory Education Act, 2009,
promotes free and compulsory elementary
education and establishes responsibilities in terms
of access and execution. As demonstrated by
Sarkar (2016), the RTE framework is still a primary
concern in the provision of meaningful access to

education.

The Rights of Persons with Disabilities Act, 2016,
enhances the legal status of learners with
disabilities by acknowledging rights related to
accessibility, reasonable accommodation, and non-
(2019)
emphasize the implications of the Act in a wider

discrimination.  Balakrishnan et al
context, namely mental health, dignity, and
disability rights.

inclusion, access, and support of

Equity,
disadvantaged learners are also highlighted in the
National Education Policy 2020. Panditrao and
Panditrao (2020) examine NEP 2020 through the
lens of students, parents, teachers, and educational
institutions and demonstrate that it is applicable in

educational reform.

The outcome of this is that the Indian law and
policy have a supportive framework, but need
more vigorous implementation through more

monitoring, funding, trained teachers, available
infrastructure, and community involvement.

9. Teacher Preparedness Is a Major Condition
for Effective Inclusion

The research concludes that the capacity of
teachers is critical in inclusive education. The
teachers are the key to involvement in the
classroom, confidence of the learner, relationships
with peers, adaptation of the curriculum, and
recognition of exclusion. The OECD activities in
the area of equity and inclusion focus on the need
to have diversity-responsive education systems,
teacher readiness, inclusive governance, and
systemic support (Equity, O. E. C. D., 2023).

The outcome is that policy declarations are not
sufficient to ensure the success of inclusive
education. The
professional growth in the fields of differentiated
disability
multilingual education, classroom accommodation,

teachers need continuous

teaching, inclusion in learning,
inclusive assessment, trauma-sensitive practices,

and anti-discriminatory pedagogy.
10. Accessibility Must Be Understood Broadly

The results reveal that physical infrastructure is not
the only aspect of accessibility in inclusive
education. According to the doctrinal materials,
accessibility should cover the physical, economic,
informational, linguistic, pedagogical, digital, and
social aspects. General Comment No. 13 is
particularly pertinent as it clarifies the right to
education in terms of availability, accessibility,
acceptability, and adaptability (Comment, 1999).

The outcome is that a school can be physically
open yet closed to a good number of learners. As
an illustration, a student can be marginalized due
to the high cost, unavailable toilets, transportation,
no sign language, non-inclusive instruction,
language, online disparity, and discriminatory
behaviors.

11. Inclusive Education Requires Institutional
Accountability

The discussion reveals that inclusive education
based on rights needs to be institutionally
accountable. The implementation mechanisms, the
budgetary allocation, data collection, grievance
redressal, accessibility audits, teacher training
systems, and community overseers should be
backed by the legal and policy frameworks.
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The Convention on the Rights of Persons with
Disabilities and the General Comment No. 4
oblige states to change education systems, instead
of keeping parallel or segregated systems (United
Nations General Assembly, 2007; United Nations,
2016). Inclusive education is another element of
inclusion that is emphasized in the UNESCO
inclusion report, as inclusive education demands a
systemic change and not isolated interventions

(UNESCO, 2020).

The outcome is that inclusive education should be
tracked by assessing measurable outcomes, which
include  enrolment, attendance, retention,
participation, learning outcomes, availability of
readiness, and learner
that

inclusion is based on institutional commitment,

infrastructure, teacher

wellbeing. Figure 2 shows sustainable

teacher preparedness, and monitoring.

(- o
o Legal and Policy Framework
(right to education, non-discrimination, disability inclusion)
" 4
e * 5
e Institutional Commitment
(school leadership, funding, accessibility, accountability)
\ J
'3 * )
6 Teacher Preparedness
(inclusive pedagogy, differentiated instruction, classroom adaptation)
L,
s * )
0 Collaborative Support System
(general teachers, special educators, counsellors, parents, community actors)
\. J
e * N
e Learner-Centred Inclusion
(reasonable accommodation, emotional safety, peer acceptance, learner voice)
& =4
0 Monitoring and Feedback
: (attendance, participation, retention, achievement, wellbeing)
r * BN
0 Sustainable Inclusive Education
! (equity, dignity, belonging, and social transformation) )

Figure 2. Institutional and Community Support Framework for Sustainable Inclusive Education

12. Community-Based Inclusion Can Reduce
Stigma and Improve Belonging

The literature reviewed indicates that community-
based strategies are relevant since the process of
exclusion may start even before the child goes to
school. The attitudes of the family, stigma of the
community, social order, prejudice against the
disability, and gender norms determine whether
children are encouraged, permitted, or facilitated to
attend and participate in school.

The Salamanca Statement advocates the concept of

inclusive schools as organizations that can fight
discriminatory behaviors and develop inclusive
societies (United Nations Educational, Scientific
and Cultural Organization, 1994). The need to
relate schools with families and communities is also
evident in the practices of disability-inclusive
education promoted by UNICEF (UNICEF,
2021).

What is achieved is that community involvement
aids in turning inclusive education into a social
process, rather than an administrative programme.
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It is able to establish acceptance, peer support,
parental confidence, and a feeling of belonging
with  the Table 3
demonstrates the role of community-based

marginalized learners.

participation in inclusive education with the
support of the families, teachers, local institutions,
and learners' voices.

Table 3: Community-Based Inclusive Education: Findings and Implications

Community-
Based Result from Analysis Practical Implication
Component
. . Schools should strengthen parent engagement
) Families influence enrolment, . 8t P .. £28
Family through meetings, home visits, awareness
o attendance, confidence, and
participation . : programmes, and local-language
continuity of learning. .
communication.
Principals shape inclusive school | School leaders should promote inclusive
School leadership | culture, teacher collaboration, | planning, resource allocation, anti-
and institutional accountability. discrimination practices, and teacher support.
Teacher attitudes and efficacy | Continuous professional development is
Teacher strongly  affect  inclusion, | necessary in differentiated instruction, disability
preparedness participation, and peer | inclusion, trauma-responsive teaching, and
acceptance. multicultural pedagogy.

. Inclusion is stronger when | Schools should encourage joint planning, co-
Collaborative . . )
ceachi general and special educators | teaching, shared assessment, and coordinated
eaching

share responsibility.

learner support.

Civil society and

local institutions . .
and provide supportt services.

Community organizations can
help identify excluded learners

Partnerships with civil society organizations,
organizations,  health
should be

disabled  persons’
workers, and local authorities

institutionalized.

Marginalized  learners

Learner voice

often
experience hidden or internal

should be included in feedback
mechanisms, school planning, peer-support

Learners

exclusion despite formal i
systems, and safety reporting structures.
enrolment.
Community  oversight can | School Management Committees and local
Local reduce stigma, absenteeism, | bodies should monitor inclusion indicators
accountability discrimination, and | such as attendance, participation, accessibility,

implementation gaps.

safety, and learner well-being.

13. Equity and Inclusion Require Attention to
Intersectionality

The findings indicate that learners do not feel
excluded by a single identity. A child can be locked
out based on a mixture of disability, poverty,
gender, caste, language, rural residence, migratory
or minority designation. Inclusion and Education:
All Means All by UNESCO helps us to see a wider
picture of inclusion by considering exclusion as a
system-wide issue impacting numerous different
groups (UNESCO, 2020). OECD views inclusion

in terms of diversity, equity, and systemic reform
as well (Equity, O. E. C. D., 2023).

What this means is that inclusive education has to
be intersectional. One-type exclusion policies
might not be effective in mitigating the multiple
disadvantages faced by most learners.

14. Inclusive Education Contributes to Social
Transformation

The discussion concludes that inclusive education
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serves a more social purpose than education. It
helps to dignity,

participation, democratic values, and decrease

create citizenship, social
prejudice. The Convention on the Rights of the
Child connects
maturation of the child as well as conditioning

them to live a responsible life in society (United

education to the complete

Nations General Assembly & Canada Human
Rights Directorate, 1991). The International
Covenant on Economic, Social, and Cultural
Rights equally considers education as the key to
human development and social participation

(Pinto, 2022).

The outcome is that inclusive education is to be
regarded as a transformative tool. It will be able to
address social exclusion by providing a space in
which learners with varying backgrounds may learn
together, be equal participants in the process, and
learn to respect one another.

Discussion

The results show that inclusive education can only
be used to bridge social exclusion when it is viewed
as a systemic, relational, and community-based
process as opposed to the reductionist school-
placement policy. The reference list attached helps
to discuss the focus that is based on the attitudes
schools, shatred
pedagogy,

internal exclusion, multi-cultural inclusion, and

of teachers, leadership in

responsibility, ~ trauma-responsive
multi-stakeholder involvement. All these sources
imply that even in the so-called inclusivity,
exclusion will not end due to the physical presence
of learners, but socio-emotional, linguistic, or
pedagogical marginalization.

One of the significant concerns that arises out of
the analysis is the role played by teachers in the
determination of whether inclusive education
makes sense or not. The attitudes of the teacher
have a significant impact on the classroom
engagement, acceptability of the peers, the
adaptability of instruction, and the expectations of
students with disabilities. Attitudes of a negative or
uncertain nature can result in a symbolic inclusion,
whereby the learners will be enrolled and not given
full support. The perception of the teachers also
of disability, the
professional status of the teacher, and the support
offered by the institutions. This implies that

depends on the nature

inclusive education cannot be reliant on legal
requirements or policy statements alone, but rather

on the long-term teacher training, inclusive
classroom instruction, and professional self-
assurance to work with learners of different
abilities (Jury et al., 2021).

Another key focus area on the implementation of
inclusive education is school leadership. Principals
shape the school culture, distribution of resources,
teacher collaboration, involvement of parents, and
practical implementation of inclusive values.
Inclusive schools need leaders who foster a
common vision, facilitate collaboration among
teachers, deal with discrimination, and make
inclusion a part of the daily school operations.
Leadership as such is an intermediary between
policy and practice. Inclusive education can only be
partial without active leadership, which primarily
relies on the commitment of the individual
teachers and not the institutions (Khaleel et al.,
2021).

It is also important that the teachers of general
education and special education collaborate.
involves collective

Inclusive education

responsibility and not handing over the
marginalized learners to a special area. The work of
the general and special educators can be disjointed
and lack accountability when they do not interact.
Collaborative teaching promotes joint planning,
differentiated teaching, common assessment, and
coordinated support of the learners. It also lessens
the notion of inclusive education as another
burden on the regular teachers. The discussion
thus demonstrates that collusion is not an ad-hoc;
a structural need of inclusive schooling (Alabdallat
et al.,, 2021).

The results also indicate that inclusive education
should react to the trauma, vulnerability, and
emotional exclusion. Before they get into the
classroom, socially excluded learners could be
living in poverty, displaced, subjected to violence,
discriminated against, have a disintegrated family,
or be subjected to social stigma. A trauma-
responsive approach acknowledges that learning
problems could be linked to negative social events,
as opposed to personal incompetence. The factors
that need to be employed in inclusive pedagogy
should thus be emotional safety, trust-building,
psychosocial support, non-punitive discipline, and
sensitive  teacher-student relationships. This
broadens inclusive education to go beyond

disability accommodation and makes it a humane
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response to a wider social marginalization
(Liasidou, 2024).

Issues related to implementation are still a
problem. Inclusive schools experience challenges
in terms of poor teacher training, resources,
inflexible curriculum, inaccessible infrastructure,
poor family interaction, and poor institutional
coordination. There is multi-country evidence that
inclusive education not only needs barriers to be
eliminated but has to be made into positive
learning environments where the learners feel
recognized, confident, belong, and participate.
Inclusive schools can be used to enhance resilience,
well-being, and social connectedness, particularly
when it comes to learners who were historically
marginalized (Deroncele-Acosta and Ellis, 2024).

Another weakness of inclusive education that is
unveiled during the discussion is internal exclusion,
which is one of the gravest weaknesses. Internal
exclusion is where learners are officially registered
but still excluded by being silent, stigmatized,
language,

marginalization, and

having low expectations, cultural

marginalization, spatial
uninvolvement. This type of exclusion is very hard
to identify since institutions might not seem to
discriminate in terms of administration, but still use
exclusionary procedures in the classtoom. To
combat internal exclusion, school culture, learner
voice, representation of curriculum, and day-to-day
experiences of marginalized groups should be

considered (Ewuoso and Ogundiran, 2025).

It is essential that a community-based approach
plays a role since the relationships outside the
classroom shape inclusive education. The support
professionals, families, local communities, peer
groups, and even the learners themselves are
involved in the development of inclusive
educational spaces. More recent scholarship has
focused on the idea that inclusive experiences are
co-constructed in terms of shared occupational
and social situations, i.e., inclusion is created by
being involved in daily activities, interactions, and
institutional practices. This can be used to argue
that schools ought to be community institutions,
and not administrative spaces (Echsel et al., 2025).

Social exclusion also requires the inclusion of
minority voices to bridge. Multicultural learners
can experience marginalization based on language,
identity, cultural invisibility, stereotyping, and poor
emotional support. Inclusive instruction should

thus authenticate student identity, promote
engagement, promote intercultural awareness, and
offer specific academic and emotional support.
The minority learners cannot be considered as
passive receivers of the inclusion process; their
experience should shape the curriculum, pedagogy,
and school-community relations (Alhassan et al.,

2025).

In general, the discussion shows that inclusive
education can mitigate social exclusion only if it
transcends  enrolment and considers the
participation, dignity, belonging, emotional safety,
and institutional accountability. This process
requires teacher preparedness, school leadership,
collaborative teaching, trauma-responsive practice,
multicultural support, and community
participation. The main implication is that
inclusion has to be perceived as an unceasing
societal activity, rather than a policy action.
Effective inclusion involves schools and
communities collaborating to find the obstacles,
overcome stigma, nurture fragile learners, and
establish learning environments in which diversity
is accepted as an ordinary and appreciated aspect

of learning.

Conclusion

In this study, the author emphasizes that inclusive
education is a crucial avenue through which social
exclusion can be bridged since it takes educational
systems beyond mere access to formal education to
meaningful participation, dignity, and belonging.
The thematic and doctrinal analysis indicates that
exclusion is not exclusive to non-enrolment, but
also through discrimination, lack of accessible
infrastructure, poor  teacher  preparedness,
language barriers, stigma of disability, social
stratifications, and absence of community support.
An inclusive education approach is reinforced by a
community-based approach that bridges the gap
between schools and families, local authorities,
civil society organizations, and support networks
to identify the excluded learners, overcome stigma,
and ensure local accountability. The discussion also
suggests that the key to making inclusion work is
teachers, school leaders, collaborative practices,
trauma-responsive pedagogy, and multicultural
support. The normative basis is given by law and
policy frameworks, but their effectiveness is
dependent on their application at both school and
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community levels. Inclusive education can thus be communities that formulate learning spaces where
perceived as a social justice and a rights-based every learner is acknowledged, encouraged, and
endeavor. Reducing exclusion can only be done can contribute fully.

through the cooperation of the institutions and
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