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ABSTRACT:

Emotional maturity represents a significant dimension of
adolescent development, influencing individuals’ capacity for
emotional regulation, interpersonal relationships, adaptive coping,
and successful engagement within social and educational
environments. However, existing conceptualisations often
examine emotional maturity through isolated psychological traits
or individual competencies, providing limited understanding of
the developmental processes through which these capacities
become integrated. The present paper offers a conceptual
exploration of emotional maturity in adolescence by examining
parenting styles as developmental foundations that contribute to
the organisation of emotionally mature functioning. Drawing upon
developmental and educational perspectives, the paper synthesises
existing theoretical and empirical literature to examine how
relational experiences within family contexts shape adolescents’
emotional awareness, self-regulation, interpersonal competence,
and adaptive functioning. The discussion highlights that parenting
styles influence emotional maturity not merely through specific
behaviours but through the broader emotional environments they
create, which gradually become internalised during development.
Furthermore, the paper emphasises adolescence as a critical
developmental context in which family experiences interact with
educational and social environments to influence emotional
growth. The conceptual perspective presented here contributes to
existing literature by shifting attention from simple associations
between parenting styles and emotional outcomes towards a
developmental understanding of how emotional maturity emerges
through interconnected relational systems. Implications for
teachers, schools, parents, and future research are discussed,
highlighting the importance of collaborative approaches for
nurturing emotionally competent and resilient adolescents.

Keywords: Emotional maturity; Adolescence; Parenting styles;
Developmental processes; Socio-emotional development; Educational
implications; Parent-school partnership
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1. Introduction

The emotional life of an adolescent is not
assembled in moments of crisis; it is constructed
long before those moments arrive. Every
parental response to disappointment, every
conversation that legitimises or dismisses
feelings, every boundary that protects rather
than controls, and every opportunity to exercise
autonomy  contributes to an  invisible
developmental design. Over time, these
seemingly ordinary interactions accumulate into
a psychological structure that determines not
only how adolescents experience emotions but
also how they interpret relationships, negotiate
conflict, recover from adversity, and exercise
judgement. Emotional maturity, therefore, is not
an incidental consequence of growing older; it is
the cumulative expression of a developmental
architecture shaped through sustained relational
experiences.

Viewing emotional maturity as an architecture
rather than merely a developmental outcome
offers a fundamental shift in understanding
adolescent development. Architecture is not
defined by the presence of individual
components but by the manner in which those
components are organised into a coherent,
resilient, and adaptive structure. In a similar
way, emotional maturity cannot be adequately
explained through isolated attributes such as
self-control, empathy, emotional regulation, or
social competence examined
independently. Its significance lies in the
dynamic integration of these capacities into a
stable psychological system that enables
adolescents to respond thoughtfully to an
increasingly complex social and emotional
world. Such an interpretation moves the
discourse beyond the traditional tendency to
measure emotional maturity as a collection of
behavioural indicators and instead
conceptualises it as a developmental system
whose strength depends upon the quality of its
foundational experiences.

when

Within this developmental system, parenting
styles assume a role that extends far beyond
recognised classifications of parental behaviour.
They represent enduring relational environments
through which emotional meanings are

communicated, behavioural expectations are
negotiated, and adaptive responses are
repeatedly reinforced. Parenting, therefore, does
not simply influence emotional maturity; it
establishes the structural conditions under which
emotional maturity is progressively organised.
Warmth  without guidance may weaken
emotional boundaries, control without emotional
responsiveness may restrict adaptive growth,
and balanced parental engagement may cultivate
psychological flexibility capable of sustaining
emotional stability across changing
developmental contexts. Parenting styles thus
function less as behavioural categories and more
as developmental foundations that shape the
organisation, coherence, and resilience of
adolescents' emotional architecture.

Despite  extensive  literature  examining
associations between parenting styles and
adolescent emotional outcomes, existing

scholarship has largely been dominated by
predictive models, correlational analyses, and
categorical comparisons. While  these
approaches have generated valuable empirical
evidence, they provide limited explanation of
the developmental processes through which
repeated  parenting  experiences
internalised and transformed into enduring
patterns of emotional functioning.
Consequently, emotional maturity is
examined as an observable outcome rather than
as an evolving developmental construction
shaped through relational experiences. This
conceptual limitation creates a need for a more

become

often

integrated perspective that connects
developmental psychology, family studies,
educational ~ psychology, and  emotional
development.

Addressing this conceptual gap, the present
paper advances a developmental reinterpretation
of adolescent emotional maturity by positioning
parenting styles as foundational relational
contexts within its underlying architecture.
Rather than revisiting established associations
between parenting practices and adolescent
outcomes, this paper seeks to synthesise
theoretical and empirical insights to explain how
sustained parental interactions contribute to the

deve]npmen‘r’ nrgam’qminny and_continuity of
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emotional maturity during adolescence. By
reframing emotional maturity as an integrated
developmental architecture, the paper aims to
contribute to contemporary discourse and
provide meaningful implications for researchers,
educators, families, and educational practice.

2. Conceptual Review

2.1 Emotional Maturity Beyond Trait-Based
Conceptualisations

The concept of emotional maturity has occupied
a central position in developmental psychology
for several decades; however, its
conceptualisation has remained remarkably
fragmented. Existing scholarship ~ has
predominantly described emotional maturity
through observable psychological
characteristics, including emotional stability,
self-regulation, empathy, frustration tolerance,
social adaptability, and responsible decision-
making. Although these dimensions have
contributed substantially to the
operationalisation = and  measurement  of
emotional maturity, they also reflect a
reductionist tendency to interpret a complex
developmental phenomenon as a collection of
independent competencies. Such an approach,
while methodologically convenient,
limited insight into the developmental processes
through which these competencies emerge,
interact, and become integrated during
adolescence.

offers

Recent advances in developmental psychology
increasingly recognise that adolescent emotional
development is a dynamic and
dependent process shaped by
interactions between individual characteristics
and relational Rather than
emerging from isolated psychological traits,
emotional competence develops through
ongoing emotional exchanges within families,
schools, and broader social contexts
(Bronfenbrenner, 1979; Morris et al., 2007).
Systematic ~ reviews  have  consistently
demonstrated  that  supportive  parenting
characterised by warmth, responsiveness, and
effective emotional guidance is associated with
healthier emotional regulation, whereas harsh,
inconsistent, or psychologically controlling

context-
continuous

environments.
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parenting is linked with greater emotion
dysregulation and maladaptive adjustment
during childhood and adolescence (Goagoses et
al., 2023; Zitzmann et al., 2024). Contemporary
evidence further suggests that emotional
maturity is best understood as an evolving
developmental process in which emotional
regulation, interpersonal competence, resilience,
and adaptive coping develop in an integrated
manner  rather than as  independent
psychological capacities (Denham, 2006;
Eisenberg et al., 2001).

From this perspective, emotional maturity may
be more appropriately understood as a dynamic
developmental organisation rather than a static
psychological attribute. Its significance lies not
merely in possessing emotional competencies
but in the coherence with which these
competencies  operate  across  changing
developmental contexts. An adolescent who
demonstrates empathy without emotional
regulation, or behavioural control without
emotional awareness, cannot be regarded as
emotionally mature in a comprehensive sense.
Emotional maturity therefore emerges from the
integration of multiple psychological capacities
that collectively enable individuals to interpret
emotional experiences, regulate behavioural
responses, negotiate interpersonal relationships,
and adapt constructively to developmental
challenges.

This broader interpretation provides the basis for
viewing emotional maturity through the lens of
developmental architecture. Similar to an
architectural structure whose long-term stability
depends upon the integrity of its foundation,
internal organisation, and adaptive flexibility,
emotional maturity reflects the gradual
organisation of psychological capacities through
sustained developmental experiences. Within
this conceptualisation, emotional growth is not
regarded as an inevitable consequence of
chronological age; rather, it is progressively
constructed through relational contexts that
either strengthen or weaken the organisation of
emotional functioning. Consequently, emotional
maturity represents an evolving developmental

www.internationalsped.com
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adolescence.

Such a conceptual shift has important
implications for understanding the role of
parenting styles. If emotional maturity is
recognised as an organised developmental
system rather than a set of isolated traits,
parenting can no longer be interpreted merely as
an external influence associated with adolescent
outcomes. Instead, parenting styles become part
of the developmental conditions through which

- N

@ 1. EMOTIONAL

AWARENESS
e Recognising emotions

in oneself and others

e Understanding feelings
and their causes

e Accurate self-reflection

INTERNATIONAL JOURNAL of SpeciaL EpucaTion

emotional organisation is continuously shaped,
reinforced, and refined. This perspective not
only broadens existing theoretical discourse but
also establishes the conceptual foundation for
examining parenting styles as developmental
foundations underlying the architecture of
emotional maturity.

The core dimensions of emotional maturity are
summarised in Figure 1.

3. EMPATHY
¢ Understanding others’
perspectives

¢ Showing compassion
and kindness

* Respecting others’ feelings
and needs

J
4 )

®)

2. EMOTIONAL
REGULATION
¢ Managing and modulating
emotions effectively
¢ Controlling impulses
and behaviours

¢ Coping adaptively
with stress

EMOTIONAL
MATURITY

The balanced integration of

S

5. RESILIENCE

Adapting to change
and challenges

emotional understanding,

self-regulation, empathy,
and positive interaction
with self and others.

Recovering from setbacks
and difficulties

Maintaining emotional
stability

4. SELF-CONTROL
* Regulating thoughts,

emotions and behaviours
¢ Delaying gratification

and resisting temptations

e Making responsible
and ethical choices

%) L social responsibility

000
(12
6. INTERPERSONAL
COMPETENCE
o Effective communication
and expression
¢ Building and maintaining
healthy relationships
¢ Cooperation and

Figure 1. Core Dimensions of Emotional Maturity

authority, establish behavioural expectations,

Figure presents emotional maturity as a ) . : :
multidimensional ~ developmental  construct and respond to their children's emotional and
comprising emotional awareness, emotional §001a1 needs. Slnce‘ Baumrind  (1966) first
regulation, self-control, empathy, resilience, and introduced the parenting style framework, later
interpersonal competence. The figure expanded by Maccoby and Martin (1983),
emphasises  that these  dimensions are authoritative, authoritarian, permissive, and
interconnected and together contribute to the neglectful parenting styles have served as the
dominant  framework for  understanding

organised development of emotionally mature

functioning during adolescence.

variations in parent-adolescent relationships.

. While this classification has substantially
2.2 Pal:entlng Styles as  Developmental advanced developmental research, contemporary
Foundations scholarship suggests that parenting styles should
Parenting styles have traditionally been not be interpreted merely as behavioural

conceptualised as enduring patterns through

www.internationalsped.com
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environments within which emotional meanings
are  repeatedly  negotiated,  behavioural
expectations are internalised, and adaptive
patterns of emotional functioning gradually
emerge.

From this standpoint, parenting styles are better
understood as developmental foundations than
as isolated parental practices. Foundations are
not always visible, yet they determine the
stability of every structure built upon them. In a
comparable manner, parenting styles shape the
relational climate within which adolescents
learn whether emotions can be expressed safely,
whether mistakes become opportunities for
growth or sources of fear, whether autonomy is
encouraged or restricted, and whether
interpersonal relationships are experienced as
secure or uncertain. These recurring experiences
gradually influence how emotional
competencies are organised and sustained across
adolescence (Darling & Steinberg, 1993;
Steinberg et al., 1994).

Recent empirical evidence reinforces  this
developmental interpretation of parenting styles.
Meta-analytic and systematic review studies
consistently ~ demonstrate  that  parenting
characterised by warmth, responsiveness,
behavioural consistency, and autonomy support
is positively
emotional regulation, psychological well-being,
resilience, and adaptive social functioning.

associated with adolescents'

INTERNATIONAL JOURNAL of SpeciaL EpucaTion

isolated parental behaviours but to the
cumulative relational experiences that parenting
styles create over time, reinforcing the view that
parenting functions as a developmental
foundation rather than merely a behavioural
influence.

This understanding also explains why parenting
styles continue to exert developmental influence
even as adolescents become increasingly
independent. During adolescence, young people
negotiate expanding social networks, academic
demands, identity exploration, and digital
engagement (Smetana et al., 2006). Although
peers and broader social contexts become
increasingly influential, parental interactions
continue to provide enduring emotional
reference points that shape adolescents'
interpretations ~ of  relationships,  coping
strategies, and  self-evaluative  processes.
Parenting styles therefore function not as static

predictors of emotional maturity but as
continuing  developmental contexts that
support—or constrain—the organisation of

emotionally mature functioning.

Viewing parenting styles through this
developmental perspective extends the existing
literature beyond the traditional question of
which parenting style produces the most
favourable outcomes. It redirects attention
towards understanding how sustained relational
experiences become developmentally embedded

Conversely, parenting marked by psychological within adolescents' emotional lives.
control, hostility, emotional neglect, or Consequently, parenting styles are best
inconsistent discipline has been associated with understood as foundational developmental
emotional dysregulation, internalising conditions that contribute to the construction,
symptoms, behavioural difficulties, and poorer organisation, and long-term stability of
psychosocial adjustment (Pinquart, 2017, emotional maturity, providing the conceptual
Goagoses et al., 2023). Importantly, these bridge to the broader developmental architecture
developmental outcomes are not attributable to advanced in this paper.
www.internationalsped.com 1111
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Table 1. Parenting as a Developmental Foundation: Key Relational Patterns

Relational pattern Key characteristics

Developmental significance

Supportive parentin g
PP p g consistency, and autonomy support

Warmth, responsiveness, behavioural

Associated with emotional regulation, psychological
well-being, resilience, and adaptive social
functioning.

Less supportive

parenting neglect, or inconsistent discipline

Psychological control, hostility, emotional

Associated with emotional dysregulation, behavioural
difficulties, and poorer psychosocial adjustment.

Developmental

interpretation isolated parental behaviours

Cumulative relational experiences rather than

Parenting styles provide developmental conditions
through which emotional competencies are
progressively organised.

Note. This table summarises the relational patterns and developmental interpretation already

discussed in Section 2.2.

2.3 Adolescence as the Developmental
Context of Emotional Maturity

Adolescence occupies a distinctive position
within the human developmental continuum
because it represents a period of substantial
emotional, cognitive, social, and psychological
reorganisation rather than merely a transition
between childhood and adulthood (Steinberg,
2014; Sawyer et al, 2018). During this
developmental phase, individuals experience
increasing emotional complexity, expanding
social relationships, identity exploration, and
greater expectations for independent decision-
making. These changes require adolescents not
only to experience emotions with greater
intensity but also to interpret, regulate, and
express them in adaptive ways. Therefore,
emotional maturity during adolescence should
be understood as an evolving developmental
process through which young individuals
gradually acquire the capacity to manage
emotional experiences, maintain relationships,
and respond constructively to life challenges.

Contemporary developmental research
increasingly recognises adolescence as a period

broader socio-cultural influences converge to
shape emotional functioning. This
multidimensional  perspective  aligns  with
Bronfenbrenner's Ecological Systems Theory,
which emphasises that human development
occurs through reciprocal interactions between
individuals and the multiple environmental
systems surrounding them (Bronfenbrenner,
1979). Within this ecological context, parents
continue to serve as significant developmental
agents despite adolescents' increasing search for
autonomy. Recent indicates that
supportive  parent—adolescent  relationships
remain associated with emotional adjustment,
psychological  well-being, resilience, and
adaptive  social  functioning  throughout
adolescence, even as peer and educational
environments become increasingly influential
(Collins & Laursen, 2004; Steinberg & Morris,
2001).

evidence

The developmental significance of adolescence
also lies in its dual nature as both a period of
opportunity and vulnerability (Blakemore &
Mills, 2014). Supportive relational environments
provide adolescents with opportunities to
develop emotional awareness, self-regulation,

in  which blOlOglC?.l maturétlon, ' cognitive empathy,  resilience, and interpersonal
fievelop'ment, famﬂy relatlons-hlps, peer competence. In contrast, emotionally
interactions, educational experiences, and inconsistent, controlling, or  neglectful
www.internationalsped.com 1112
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environments may interfere  with  the
development of these capacities and contribute
to difficulties in emotional regulation and
psychosocial adjustment. Thus, emotional
maturity during adolescence cannot be viewed
solely as an individual achievement; rather, it
emerges through continuous interaction between
personal characteristics and developmental
contexts.

Viewing adolescence
developmental perspective strengthens the
central argument of the present paper.
Emotional maturity is not simply a consequence
of increasing age or cognitive growth but
reflects the gradual organisation of emotional

through this

capacities  through meaningful relational
experiences.  Parenting  styles, therefore,
continue to influence how adolescents

understand emotions, respond to challenges,
establish relationships, and develop adaptive
patterns of emotional functioning. Adolescence
represents the developmental context in which
the foundations established through parenting
are continuously reinforced, modified, or
transformed, contributing significantly to the
long-term development of emotional maturity.

2.4 Integrating Parenting Styles and
Emotional Maturity: A Developmental
Perspective

The relationship between parenting styles and
emotional maturity has traditionally been
interpreted through linear explanatory models in
which parenting functions as an antecedent and
emotional maturity is treated as a developmental
Although this perspective has
generated substantial empirical evidence, it
provides only a partial understanding of
adolescent emotional development because it
overlooks the developmental processes through
which parental experiences become internalised
over time (Grusec & Davidov, 2010; Darling &
Steinberg, 1993). Emotional maturity does not
emerge as a direct consequence of isolated
parenting behaviours; rather, it evolves through
the gradual internalisation of relational
experiences that shape adolescents' emotional
interpretations, behavioural responses,
interpersonal expectations, and adaptive coping
mechanisms.

outcome.

INTERNATIONAL JOURNAL of SpeciaL EpucaTion

Recent scholarship increasingly supports this
process-oriented understanding of development.
Contemporary studies suggest that emotionally
supportive parenting contributes to adolescent
adjustment by fostering emotional security, self-
regulation, psychological resilience, and
constructive interpersonal relationships, whereas
psychologically controlling or emotionally
neglectful parenting may undermine these
developmental capacities (Morris et al., 2007;
Eisenberg et al., 2010). Importantly, these
influences are neither immediate nor uniform.
Their developmental significance lies in the
cumulative nature of everyday parent—
adolescent interactions through which emotional
competencies are reinforced,
modified, and reorganised across developmental
contexts.

continuously

Understanding  the relationship  between
parenting styles and emotional maturity requires
moving beyond simple questions of association
towards a developmental explanation of how
relational experiences become internalised over
time. Parenting styles influence not only
adolescents' immediate emotional responses but
also the development of underlying beliefs about
emotions, relationships, self-control, and
interpersonal expectations. Through repeated
patterns of warmth, communication, guidance,
and emotional availability,
gradually develop internal mechanisms for
understanding and  regulating
experiences (Kopp, 1982; Thompson, 1994).
Conversely, persistent exposure to rejection,
excessive control, or emotional unavailability
may disrupt these developmental processes.
Therefore, the influence of parenting styles lies
not merely in producing particular behavioural
outcomes but in shaping the developmental
conditions through which emotional maturity is
progressively organised.

adolescents

emotional

This integrated perspective also explains why
adolescents exposed to broadly similar social
environments often demonstrate markedly
different levels of emotional maturity.
Individual differences cannot be attributed
solely to temperament, age, or environmental
opportunity; they are equally influenced by the
quality, consistency, and emotional meaning of

the relational experiences that adolescents

www.internationalsped.com
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internalise within the family (Bowlby, 1988;
Ainsworth et al., 1978). Parenting styles
therefore operate as foundational developmental
contexts, not because they determine emotional
maturity in a deterministic manner, but because
they establish the relational conditions through
which emotionally mature functioning is
progressively  organised. Collectively, the
literature indicates that parenting styles and
emotional maturity should not be conceptualised
as separate psychological constructs linked only
through statistical association. Instead, they

INTERNATIONAL JOURNAL of SpeciaL EpucaTion

interaction across adolescence. This
interpretation provides the conceptual bridge to
the subsequent section by revealing an important
limitation within existing scholarship: despite
extensive empirical evidence demonstrating
significant associations between parenting styles
and adolescent emotional outcomes, relatively
limited attention has been devoted to explaining
the developmental mechanisms through which
these associations are organised into a coherent
understanding of emotional maturity.

; : The proposed conceptual framework is
constitute interdependent developrpental presented in Figure 2.
processes that evolve through continuous

PARENTING STYLES

(Authoritative | Authoritarian | Permissive | Neglectful)

Y

¢ Communication

RELATIONAL EXPERIENCES

e Warmth and Responsiveness

o Behavioural Guidance

* Autonomy Support

Y

¢ Emotional Awareness

¢ Emotional Regulation

e Empathy

DEVELOPMENT OF EMOTIONAL COMPETENCIES

o Resilience

* Interpersonal Competence

v

[ EMOTIONAL MATURITY ]

POSITIVE EDUCATIONAL AND PSYCHOSOCIAL OUTCOMES

¢ Academic Adjustment

¢ Healthy Relationships

e Social Competence

* Psychological Well-being

Figure 2. Conceptual Framework Linking Parenting Styles and Emotional Maturity

Figure illustrates the central conceptual
argument of the paper: parenting styles shape
relational experiences, which contribute to the
development of emotional competencies and,
ultimately, emotional maturity. The framework
also connects emotional maturity with positive

3. Conceptual Discussion and Educational
Implications

3.1 Reconsidering Emotional Maturity as a
Developmental Outcome of Relational
Experiences

The existing literature suggests that emotional

educational and psychosocial  outcomes, : _ .

reflecting  the  paper’s  emphasis  on maturity should not be interpreted as an isolated
developmental rather than purely linear psychological  achievement ~ that ~ develops
explanations independently within the individual. Rather, it

www.internationalsped.com

1114


http://www.internationalsped.com/

2026, 41(21s), 1107-1122

represents a developmental outcome shaped
through  continuous interactions between
personal capacities and relational environments
(Bronfenbrenner, 1979; Lerner, 2006). During
adolescence, emotional maturity emerges
through the gradual integration of emotional
awareness, self-regulation, empathy, responsible
decision-making, and interpersonal competence.
These capacities are not acquired at a single
developmental point; instead, they are
progressively  organised through repeated
experiences within family, educational, and

social contexts.

A developmental interpretation of emotional
maturity challenges the traditional tendency to
view it stable personal
characteristic. Although individual differences
in temperament, abilities, and
personality contribute to emotional functioning,
relational experiences provide the context within
which these characteristics are expressed and
refined (Sameroff, 2009; Lerner et al., 2015).
The family environment represents one of the
earliest and most influential contexts where
adolescents learn how  emotions are
communicated, interpreted, managed, and
responded to by others. Through everyday
interactions  with adolescents
gradually develop expectations about emotional
expression,  interpersonal  trust,  conflict
resolution, and self-control.

primarily as a

cognitive

caregivers,

This perspective has significant implications for
understanding the role of parenting styles.
Parenting practices do not directly create
emotional maturity in a mechanical manner;
rather, they establish developmental conditions
that either facilitate or constrain the organisation
of emotional competencies.  Supportive

INTERNATIONAL JOURNAL of SpeciaL EpucaTion

parenting environments

responsiveness,

characterised by
emotional availability, and
appropriate ~ autonomy  support  provide
adolescents with opportunities to develop
confidence in managing emotional experiences.
In contrast, environments characterised by
control, emotional rejection, or
inconsistent responses may interfere with the
development of adaptive emotional patterns.

excessive

For educational contexts, this understanding
highlights that emotional maturity is not solely a
private family outcome but a developmental
capacity with direct relevance for students'
learning, classroom behaviour, peer
relationships, and  overall  adjustment.
Adolescents who develop stronger emotional
regulation and interpersonal competence are
better positioned to engage positively within
educational environments, manage academic
challenges, and participate constructively in
social interactions. Therefore, emotional
maturity should be recognised as an important
developmental foundation that supports not only
individual well-being but also meaningful
educational engagement (Durlak et al., 2011).

Reconceptualising emotional maturity as a
product of relational experiences shifts attention
from simply measuring emotional abilities
towards understanding the developmental
pathways through which these abilities emerge.
Such an approach encourages researchers and
educators to consider the interconnected
influence of families, schools, and broader
social environments in nurturing emotionally
mature adolescents.

The developmental pathway linking parenting
styles with emotional maturity is illustrated in
Figure 3.

www.internationalsped.com
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STYLES EMOTIONAL PARENT-ADOLESCENT OF EMOTIONAL OF EMOTIONAL
CLIMATE INTERACTIONS EXPERIENCES CAPACITIES
¢ Warmth * Communication ¢ Meaning-making * Emotional Regulation
+ Emotional Support » Engagement * Emotional Learning * Self-Control
¢ Consistency ¢ Responsiveness e Value Formation * Emotional Awareness
¢ Guidance s Fpathy
e Resilience
« Interpersonal
Competence
" J & J . J A\ /. 1 J

v

¥

EMOTIONALLY MATURE ADOLESCENT
(Adaptive Coping, Healthy Relationships, Responsible Decision-making,
Academic Engagement, Psychological Well-being)

Figure 3. Developmental Pathway from Parenting Styles to Emotional Maturity

Figure shows the developmental pathway
through which parenting experiences
become internalised over time. It moves from
parenting styles and the family emotional
climate through repeated parent—adolescent
interactions and internalisation of emotional
experiences towards the development of
emotional regulation, self-control, empathy,
resilience, and interpersonal competence.

may

3.2 Educational Implications for Teachers
and Schools

The conceptualisation of emotional maturity as a
developmental
experiences carries significant implications for
educational practice. Schools represent one of
the most influential developmental
environments beyond the family context,
providing adolescents with opportunities to
strengthen emotional awareness, interpersonal
competence, self-regulation, and adaptive
coping. Therefore, emotional maturity should
not be considered solely as a personal attribute
developed within the family but as a
developmental capacity that can be supported
and nurtured through intentional educational
experiences.

outcome of relational

Teachers play a particularly important role in

creating classroom environments that promote
emotional growth. Beyond their academic
responsibilities, teachers frequently become
significant relational figures who influence
students' perceptions of acceptance, belonging,
emotional expression, and interpersonal trust.
Classrooms characterised by respect,
psychological safety, constructive
communication, and supportive teacher—student
relationships may provide adolescents with
additional opportunities to practise emotional
regulation competence. Such
environments can be especially valuable for
students who may experience limited emotional
support within their family contexts (Jennings &
Greenberg, 2009).

and social

The findings discussed in this paper also
highlight the importance of integrating socio-

emotional  learning  approaches  within
educational  settings. Emotional  maturity
involves interconnected abilities, including

recognising emotions, managing emotional
responses, understanding others' perspectives,
and making responsible decisions. Educational
programmes that intentionally develop these
competencies can complement family influences
and contribute to students' overall adjustment,
academic engagement, and social participation.

www.internationalsped.com
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Rather than viewing emotional development as
separate from academic learning, schools may
benefit from recognising emotional competence
as an essential foundation that supports effective
learning and positive educational experiences.

Furthermore, the role of schools extends beyond
direct student support to include collaboration
with  families.  Since  parenting styles
significantly influence adolescents' emotional
development, educational institutions can
contribute by promoting parent awareness
programmes, counselling initiatives, and
family—school communication systems. Such
collaborative approaches acknowledge that
emotional ~ maturity  develops  through
interconnected environments and that consistent
support between home and school can
strengthen adolescents' developmental
outcomes.

Thus, the educational significance of emotional
maturity lies in recognising that emotionally
competent students are not only better equipped
to manage personal and social challenges but are

also more prepared to participate meaningfully
in educational communities. Schools, therefore,
should be viewed not merely as academic
institutions but as developmental spaces that
actively contribute to the emotional and social
growth of adolescents.

33 Strengthening Parent—School
Partnerships for Adolescent Emotional
Development

The developmental understanding of emotional
maturity emphasises that adolescents' emotional
growth is shaped through
environments rather than through the influence
of a single context. While parenting styles
provide the initial relational foundation through
which young
regulation, and interpersonal
expectations, schools represent an additional
developmental setting where these capacities are
practised and refined. Therefore, strengthening
collaboration between families and educational

interconnected

individuals learn emotional

expression,

institutions becomes essential for promoting
consistent support for adolescent emotional
development.

Parent—school
academic

partnerships
communication _and

extend beyond
should  be

INTERNATIONAL JOURNAL of SpeciaL EpucaTion

understood as collaborative developmental
relationships. When parents and educators share
information, recognise adolescents' emotional
needs, and maintain consistent approaches
towards emotional support and behavioural
guidance, they create a more coherent
developmental environment. Such collaboration
may be particularly valuable  during
adolescence, when young people experience
increasing demands related to identity
formation, peer relationships, academic
pressures, and personal decision-making.

Educational institutions can contribute to
effective parent—school partnerships through
structured communication channels, parental
awareness programmes, counselling services,
and opportunities for families to engage with
school-based socio-emotional initiatives. These
efforts can help parents recognise the

importance of emotional responsiveness,
supportive communication, and autonomy
encouragement in adolescent development.

Similarly, educators who understand family
influences can respond more effectively to
students' emotional and behavioural needs
within the classroom.

A collaborative approach also requires avoiding
the assumption that families and schools
function as separate influences. Instead, they
represent interconnected developmental systems
that continuously shape
experiences. Supportive parenting can provide
emotional security that facilitates
adjustment,  while  positive  educational
environments can reinforce emotional skills
developed within the family context. This
reciprocal relationship highlights the need for
integrated approaches that consider both family
and educational environments when addressing
adolescent emotional maturity.

adolescents'

school

Therefore, promoting emotional maturity among
adolescents requires a shared developmental
responsibility between parents and schools. By
establishing stronger partnerships between these
contexts, educational systems can move beyond
academic achievement alone and contribute to
the broader goal of nurturing emotionally
competent, socially adaptive, and
psychologically resilient individuals.
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The proposed parent—school partnership model is presented in Figure 4,
( e o A ( )
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¢ Emotional Support
¢ Positive Communication

¢ Guidance and Monitoring

¢ Value Socialisation

¢ Empathy

¢ Resilience

¢ Emotional Regulation

¢ Social Competence

¢ Supportive School Climate
¢ Social-Emotional Learning

¢ Positive Relationships

e Academic Guidance
\ J

o Self-Awareness

N7

¢ Emotional Regulation
¢ Empathy and Compassion

EMOTIONAL MATURITY

o Self-Control
e Adaptive Coping

e Resilience

A

y

POSITIVE EDUCATIONAL AND PSYCHOSOCIAL OUTCOMES

' E [ ¥
L i o
Academic : Positive
Engagement Relationships

: P9
:
Psychological é Social
Well-being Adjustment

Figure 4. Parent—School Partnership Model for Adolescent Emotional Maturity

Figure highlights the shared developmental role
of parents and teachers/schools in supporting
adolescent emotional maturity. It places the
adolescent at the centre of interconnected family
and educational environments and links these
relationships maturity and
positive educational and psychosocial outcomes.

with emotional

3.4 Future Directions for Research and
Educational Practice

The developmental perspective presented in this
paper highlights several important directions for
future research practice.
Although existing literature has established
meaningful between parenting
styles and adolescent emotional outcomes,
further research is needed to examine the
developmental processes through which family
experiences contribute to the organisation of
emotional maturity over time. Moving beyond
predictive relationships, future investigations
should focus on understanding the mechanisms
through which parenting practices influence
emotional regulation, interpersonal competence,
resilience, and adaptive functioning during

and educational

associations

adolescence.

Future research would benefit from greater use
of  longitudinal and multidimensional
approaches that capture the changing nature of
adolescent development. Since emotional
maturity through continuous
interactions individuals and their
environments, studies examining developmental
trajectories different  stages of
adolescence may provide deeper insights into
how emotional capacities emerge and transform.
Additionally, culturally diverse research is
necessary to understand how parenting practices
and educational experiences influence emotional
development across different social and cultural
contexts (Bornstein, 2017).

evolves
between

acCross

From an educational perspective, future
initiatives should focus on strengthening the
integration of emotional development within
school systems. Teacher education programmes
may incorporate greater emphasis on socio-
emotional development, family influences, and
strategies for supporting students' emotional

needs. Similarly, schools may develop evidence-
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based interventions that promote emotional

awareness, self-regulation, empathy, and
positive interpersonal relationships among
adolescents.

Future educational research should also examine
the effectiveness of collaborative approaches
involving parents, teachers, counsellors, and

community stakeholders. Since adolescent
emotional maturity develops within
interconnected environments, 1solated

interventions may have limited impact unless
supported by broader developmental systems.
Research exploring comprehensive family—
school models may provide valuable guidance
for creating educational environments that
nurture both academic and emotional growth.

Overall, future scholarship should continue
moving towards a more integrated
understanding  of  adolescent  emotional
maturity—one that recognises the combined
influence of family relationships, educational
contexts, and  broader  developmental
environments. Such an approach can contribute
to more effective theoretical models and
educational practices aimed at supporting
adolescents' emotional and social well-being.

4. Conclusion

Emotional during  adolescence
represents a complex developmental process
shaped through continuous interactions between
individual capacities and relational
environments. This paper has argued that
emotional maturity should not be understood
merely as a collection of psychological traits or
isolated emotional skills; rather, it reflects the
gradual organisation of emotional awareness,
regulation, interpersonal competence, and
adaptive  functioning developed through
meaningful developmental experiences.

maturity

Within this perspective, parenting styles serve as

INTERNATIONAL JOURNAL of SpeciaL EpucaTion

behaviours or disciplinary approaches but in the
broader relational through which
adolescents  develop  expectations  about
themselves, others, and emotional experiences.
At the same time, adolescence represents a
critical developmental context in which these
early relational influences continue to interact
with educational experiences, peer relationships,
and broader social environments.

patterns

The conceptual perspective presented in this
paper extends existing discussions by shifting
attention from simple associations between

parenting styles and adolescent outcomes
towards a deeper understanding of the
developmental  processes through  which

emotional maturity emerges. This approach
highlights that emotional development is a
shared responsibility involving  families,
schools, and wider educational systems.
Teachers, parents, and educational institutions
therefore play complementary roles in creating
environments  that  support  adolescents'
emotional growth, psychological adjustment,
and social competence.

For education, recognising emotional maturity
as a developmental outcome has important
implications. Schools should not view emotional
development as separate from academic learning
but as an essential foundation that contributes to
students' engagement, relationships, and overall
educational experiences. Strengthening family—
school partnerships and integrating
emotional support within educational practices
may provide more comprehensive pathways for
nurturing emotionally mature adolescents.

socio-

In conclusion, understanding parenting styles as
developmental foundations offers a broader and
more integrated perspective on adolescent
emotional Future research and

educational practice should continue to explore

maturity.

how interconnected family and school
%mportant developrnental foundatiops tbat environments can collectively support the
influence the emotional environments in which development of emotionally  competent,
adolescents learn to. understand, e>.<press, and resilient, and socially adaptive young
regulate their emotions. The significance of individuals.
parenting does not lie only in specific
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